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Socratic Discussion 

Socrates was an philosopher in Ancient 
Greece. We know about him through the 
writings of Plato. He used to engage people 
in philosophical conversation. This involved 
challenging the arguments that people put 
forward and the concepts and assumptions 
on which these were based. 
 
A Socratic dialogue in the classroom involves 
the teacher talking at length with a pupil 
about their ideas concerning a topic. 
 
The teacher should ask questions and offer 
counter-examples. The purpose is to improve 
the quality of the student’s arguments and to 
encourage them to look more critically at 
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Confidence Indicators 

Ask students to indicate how confident they are with the 
topic under consideration. Pair up students who are 
confident with those who are less so. 
 
The teacher can then work with students who are 
the least confident  (and so need the most support). 
 
Here are five ways for students to indicate confi-
dence levels: 
 
•Thumbs (up, down, in the middle). 
•Moving to different parts of the room. 
•Traffic-light cards (red, orange, green). 
•On exit passes (make sure they write their names). 
•By telling you directly (though this takes more 
time). 
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Ask the Expert 

Ask for a student who feels they are an expert in 
the topic being studied. 
 
This student is then asked to sit in a corner of the 
room. They should be given their own table and 
two chairs (one for them, one for the students who 
go up to them). 
 
The class is set a task. They are informed that if 
anyone has any questions or concerns, they should 
head over to Expert’s Corner for help. 
 
You might develop the activity by having two or 

three experts in different parts of the room. 
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Model Answers 

Present your students with model answers in order 
to show them what it is that you, or the examiners, 
are looking for. 
 
Two great benefits of model answers are as follows: 



Differentiation 

Stepped Activities 

Stepped activities take students on a learn-
ing journey that gets progressively more 
challenging. 
 
Plan for your lessons to include tasks which 
get increasingly complex or which require 
increasingly sophisticated thinking. 
 
It is not necessary for all students to reach 
the top of the steps. Encourage them to 
keep working upwards, but if some reach a 
point that is causing them problems, let 
them stop there and work through it. 
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Choices 

Give students a range of questions or tasks 
and ask them to pick which ones they will deal 
with and in which order. 
 
The questions and tasks should be of varying 
levels of difficulty. 
 
Decide in advance if you want to order them 
according to their difficulty level. 
 
If you do, it will make it easier for students to 
judge which are harder and which are easier. 
This could be beneficial to your pupils, or it 
might lead them to make choices which are 
below what they are capable of doing. 
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Extensions 

Have extension questions or tasks ready 
for pupils who complete the work—not 
just more of the same work 
In addition you could create super-
extensions, hyper-extensions and even 
outer-space-extensions for students who 
finish these. 
Use the higher levels of Bloom’s Taxono-
my to create your extension questions 
and tasks. 
You can also call on philosophy, in partic-
ular by asking students to analyse con-
cepts. 
Stepped activities can be based on 
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Wonderwall 
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Matching, Grouping and Ranking 

Matching, grouping and ranking activities are good 
because they  are accessible to all students. 
 
At the same time, they invite different levels of 
thought. For example, a high-ability student may be 
able to give a detailed argument explaining their 
ranking of a set of items, while a lower-ability stu-
dent may choose instead to refer to experience and 
comparisons. 
 
The three activity types also invite a close examina-
tion of ideas and items through a concrete process. 
That is because the matching, grouping and ranking 
will either involve physical materials such as cards, 
or the writing down and rearranging of words. 
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Buzz Groups 

Buzz groups are simply small groups of two or three 
students formed impromptu to discuss a topic for a 
short period. In a pair it is almost impossible for a 
student to stay silent and once students have spoken 
"in private" they are much more likely to speak after-
wards "in public" in the whole group. 
 
Buzz groups are very useful to get things going. The 
sound of ten pairs buzzing is quite energising com-
pared with one person speaking in a group of 20. 
 
Buzzes can also tune students in to your subject 
matter and wind up their ideas; for example: 
 
"To start off, let's buzz for five minutes on what your 
initial reactions were to the readings I set for this 
week's seminar. Off you go.“ 
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Planning Questions 

Plan your questions in advance. The advantage 
of this is that you can set up a range of different 
questions which are specific to the topic and to 
your students. 
 
You might like to keep a note of your questions 
so that you can use them when you teach the 
topic again. 
 
If you feel you do not have time to plan ques-
tions, make use of categories and question 
types. 
 
You can call on these during a lesson and create 
questions based on them. This will stop you 
falling back onto questions you have used previ-
ously or which do not move learning forwards. 

Differentiation 

Thinking Time 

Ask a question. 
 
Then… 
 
 
 
 
 
 
 
…Wait. 
 
This let’s students think. It gives them time to 

come up with an answer. It allows all students 

to access the question. And it let’s more able 

students develop their responses. 
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Blooming Questions 
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Listening Frames 

Create a listening frame for students who struggle 
to make notes. 
 
This could be a worksheet with a set of sections 
on it, each one headed by a question, statement 
or category. 
 
The student can then use this to make notes. The 
sections will help them to order the information 
they receive. This will eliminate a thinking process 
for them, thus allowing them to concentrate ex-
clusively on listening and writing. 
 
In essence, a listening frame does a bit  of the 

work for the student, making life easier for them. 
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Sentence Starters 
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Writing Frames 

A writing frame is like a listening frame (see a few 
slides previous) in that it does some of the work 
for the student. 
 
This allows them to concentrate their energies on 
one task – the writing itself. 
 
Writing frames can be highly structured, giving 
sentence starters or indications of content for 
every separate section. 
 
Alternatively, they can be more akin to structure 
guidelines. 
 
You can make some generic writing frames for 

particular genres (essays, reports, summaries etc.) 
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Media 

By using a range of different media in 
your lessons, or across a unit of work, 
you will be differentiating. 
 
The range of material will ensure that 

students are kept engaged and that 

there are different opportunities for 

accessing the content. 


